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December 8, 2021 
 
Honourable Adriana LaGrange   Via email: education.minister@gov.ab.ca  
Minister of Education  
228 Legislature Building, 10800 - 97 Avenue 
Edmonton, AB  T5K 2B6 
 
Dear Minister LaGrange: 
 
Re: Draft Curriculum 
 
St. Albert Public Schools has been and remains an advocate for curriculum renewal. As a division, we have 
participated in each stage of curriculum development for nearly a decade. We are committed to ensuring that 
our students have a curriculum that will provide them with the skills to be contributing citizens with the ability to 
think critically and thoughtfully about their world. St. Albert Public Schools chose not to pilot the draft 
curriculum because the draft curriculum does not position us to meet our commitment.  
 
In the spirit of collaboration, we offer feedback (see attachments) from our teachers and community about what 
they valued in the draft curriculum and areas for improvement. 
 
For our teacher engagement, we drew together working groups of teachers with expertise in the specific 
grades and subjects analyzed. The goal of our teacher working groups was to provide specific, actionable 
feedback for Alberta Education to make revisions to the draft documents so that our students will have access 
to a strong curriculum. Teachers identified the need for a logical scope and sequence, with knowledge and 
skills that spiral within and across grades. They also identified that the current draft curriculum presents pieces 
of disconnected knowledge; for knowledge to have meaning, students’ learning needs to be connected to key 
conceptual understandings. Teachers identified the prescriptive nature of the learning outcomes in the draft 
curriculum removes multiple entry points into the learning, which is harmful to students who are at different 
places on the learning continuum. Teachers identified a pervasive Eurocentric, colonial narrative in the draft 
curriculum which needs to be addressed by embedding First Nations, Métis and Inuit ways of knowing, 
cultures, experiences and histories in a meaningful, authentic manner. 
 
As part of our engagement with teachers, we looked ahead to implementation and the support that will be 
necessary to undertake the task of shifting seven subject area curricula in seven grade levels. To implement 
the new curriculum effectively, teachers will need access to time, resources, and professional learning. Time 
and resources refer to the ability for teachers to work collaboratively with colleagues to plan new lessons, 
develop new tasks, and create new assessments for the significant shifts in content in the draft curriculum. 
Students and teachers will also need access to new resources, at an age-appropriate level, that capture the 
changes in grade-level content. Finally, teachers will also need access to high quality professional learning to 
be prepared to introduce new content and new pedagogical approaches, as outlined in the draft documents. 

mailto:education.minister@gov.ab.ca


  2  
 

 

The current implementation schedule, given the lack of a finalized curriculum and an ongoing global pandemic, 
will not create the conditions for successful implementation. 
 
In our community engagement, we collected both survey questions and open-ended responses. In their 
responses, community members appreciated including financial literacy and increased focus on technology. 
They also responded that they believed the draft curriculum is not developmentally and age appropriate, and it 
is too heavily focused on rote memorization of facts. Our community members also identified that the draft 
curriculum does not reflect the diversity of Canadian society. Overwhelmingly, they indicated a need for 
significant revisions to the draft curriculum and that planned implementation for September 2022 is not an 
appropriate or realistic timeline. 
 
The Board of Trustees for St. Albert Public Schools recommends Alberta Education pause the planned 
implementation for September 2022. This will provide time for Alberta Education to undertake the significant 
and essential revisions of the draft curriculum. As well, this will provide time for Alberta Education to develop 
an implementation schedule that reflects the current provincial circumstances. This implementation schedule 
would feature a staggered roll out, both by subject and grade and provide sufficient opportunity for school 
divisions and teachers to prepare for implementation. 
 
We look forward to hearing from you after you have had the opportunity to review the attached documents. 
 
Sincerely,  
 

                                
Kim Armstrong, Board Chair  
 

 

 John Allen  
 

 

 

Stanley Haroun  Sheyanne Levall-Crouse  
 

 
Kristi Rouse  

  

 
attach. 
 
cc:   Honourable Dale Nally, MLA, Morinville - St. Albert 
 Ms. Marie Renaud, MLA, St. Albert 
 trustees 
 



Feedback to Alberta Education on the 2021 Draft Curriculum

from St Albert Public Schools’ Teachers

Background
The teachers of St Albert Public Schools have been highly engaged in the curriculum redevelopment

process.  A dozen teachers participated in prototyping in 2014, which served as a precursor to the formal

development process, in a partnership with Edmonton Public Schools.  During the formal redevelopment

process, division teachers participated in the Curriculum Expert Working Groups, sat on panels that

provided feedback, and were encouraged to participate in various Alberta Education surveys related to

curriculum development.  Two division teachers also participated in providing feedback to Alberta

Education prior to the release of the 2021 Draft Curriculum documents.  As a division, we anticipated

new curriculum with enthusiasm, and actively began setting the groundwork for the professional

learning that would accompany any new curriculum several years ago.

In the spring of 2021, St Albert Public Schools declined the opportunity to participate in the pilot of the

2021 draft curriculum.  Significant concerns were raised by division educators, families, community

members, and other invested partners.  In addition, our division had significant concerns about the

timing of introducing a new curriculum with six (seven for French Immersion) subjects and seven grades

on the heels of a global pandemic.  However, St Albert Public Schools is committed to providing

meaningful feedback to Alberta Education on the draft curriculum in an effort to support a successful

implementation.

In the fall of 2021, we issued an invitation to teachers to volunteer to contribute their experience and

expertise to provide specific feedback through the lens of supporting their students as learners.  Each

teacher participant was provided release time to join a small working group for each subject area.  The

feedback was guided by these focus prompts:

● Examine the learning outcomes for developmentally appropriate disciplinary knowledge.

● Examine the learning outcomes for developmentally appropriate disciplinary skills and

processes.

● Examine the logic of the scope and sequence of learning, within and between grade levels.

● Analyze the content load, including age appropriateness.

● Evaluate the effectiveness of the subject introduction to support the principles and purposes of

the subject.

● Recommend potential refinements to the draft curriculum.

● Provide insight into the supports teachers will need to implement the draft curriculum

(resourcing, planning, instructional pedagogies, assessment).



Teacher provided robust observations and specific feedback.  For ease of use for Alberta Education, we

have structured our feedback with general observations that apply to all subjects, and then subject

specific feedback.

General feedback for all subjects

In all subjects (English Language Arts and Literature, French Immersion Language Arts and Literature,

Mathematics, Science, Social Studies, Physical Education and Wellness, and the Arts), the following items

emerged as consistent themes.

In their review of all subjects, teachers

● Appreciate the format of the curricular documents.

The format, which presents multiple grades on a single page, provides opportunities to see what

students have learned in the prior grade and look ahead to what students will be expected to

know and do in subsequent grades.  There is also consistency in format and labels for the

elements of the curriculum, regardless of subject.  When examining various subjects, teachers

do not need to re-centre themselves or try to determine how a particular subject is structured;

the consistency of format and language provides a consistent experience with the curricular

documents.

In their review of all subject, teachers recommend

● Developing a logical scope and sequence that progresses from Kindergarten to Grade 6.

In all subjects, teachers observed that content was organized by topics and the connection

between topics was not linked within a logical scope and sequence.  For example, in Grade 2

Social Studies, students examine a variety of ancient societies in a cursory manner (ancient

Greece, Rome, Egypt, Mesopotamia, and the Middle Ages) and then move onto the colonization

of North America and the Fur Trade in Grade 3.  In Science, some grades are skills heavy, where

significant skills and processes are introduced.  However, these skills are not continued into

future grades for further practice and refinement.  A logical expression of disciplinary learning

(knowledge and skills and processes) that connects the learning within and between grades is

not evident and this needs to be explicitly mapped, optimally from Kindergarten to Grade 12

prior to attending to specific learning outcomes.

● Broadening the levels of cognition evident in the learning outcomes.

In all subjects, teachers observed that the learning outcomes gravitate towards lower levels of

cognition.  Throughout the subject area curricula, there is significant use of verbs like identify,

explain, recognize, and demonstrate.  These verbs represent the lowest levels of cognition.

While they are an important part of the learning process, they can not meaningfully exist

without addressing the higher levels of cognition simultaneously.  From their earliest learning,

students need to be taught to move fluidly between knowledge and application, and the

abstract, critical thinking of analysis, synthesis and evaluation. As they progress between the

grades, students need to be able to apply nuance and complexity to their thinking at all levels of

cognition.  If students do not encounter high level thinking skills from an early age, which form



the foundation of critical and creative thinking, they will lose valuable opportunities to

understand the importance of these skills and hone them in their learning.  It is critical that all

levels of cognition are thoughtfully and meaningfully represented in all grades.

● Connecting knowledge to meaningful conceptual understandings.

In all subjects, teachers observed that the learning outcomes are organized in content silos,

without clear instructional or conceptual connections between the topics.  Meaningful

conceptual understandings allow students to organize and retrieve their knowledge and skills

more effectively.  Strong disciplinary conceptual understanding is the hallmark of someone who

has reached high levels of understanding in a particular subject.  By embedding conceptual

understanding in the curricula, students will be better equipped to make connections to their

prior knowledge, add new information to existing understandings, and refine their learning.

● Integrating First Nations, Metis and Inuit cultures, ways of knowing, histories, experiences, and

perspectives in a meaningful, respectful way.

In all subject areas, teachers observed that First Nations, Metis and Inuit cultures, ways of

knowing, history and experiences were represented in a tokenistic manner.  Given the Calls to

Action from the Truth and Reconciliation Report, it is expected that First Nations, Metis and Inuit

cultures, ways of knowing, histories, experiences and perspectives would be woven into any

draft curricula.  Instead, in the draft curriculum, Indigenous innovations in Science and

Indigenous games in Mathematics and Physical Education are stand-alone learning outcomes

and are unconnected to the other learning outcomes.  In Social Studies, First Nations, Metis and

Inuit peoples are presented as a monolith, without careful consideration for the rich diversity

within and between communities and cultures.  When presenting historical events, First Nations,

Metis and Inuit histories, experiences, and perspectives are framed around a narrative of “other”

or in opposition to the western European, colonial narrative.  Strikingly, within the draft

curriculum, learning outcomes that reference First Nations, Metis and Inuit content are typically

framed in the past tense.  This framing negates the rich experiences of contemporary First

Nations, Metis, and Inuit communities, as well as the nuanced struggles of being a part of a

colonial society.  As educators, it is our responsibility to meet the Calls to Action for all of our

students, and it is essential that First Nations, Metis and Inuit cultures, ways of knowing,

histories, experiences, and perspectives are embedded throughout the curriculum in a

thoughtful, authentic manner, even if it sparks uncomfortable and challenging conversations and

learning.

● Structuring learning outcomes so that students have multiple entry points into their learning.

In all subject areas, teachers observed a strong emphasis on distinct, disconnected content

knowledge.  Students need multiple entry points into their learning, particularly for foundational

skills and concepts.  To ensure the greatest opportunity for all students to find success with a

curriculum, there needs to be a spiralling scope and sequence that revisits key skills and

concepts.  Not only does this provide multiple entry points for students, it creates opportunities

for students to acquire a more sophisticated and nuanced understanding of the skill or concept



as they tackle it in subtly more complex ways over time.  As well, teachers observed that the way

the learning outcomes are presented assumes a specific type of pedagogical approach, without

consideration of the students.  To ensure teachers are meeting the needs of all of their students,

they require the latitude to make judgments about which pedagogical approach will best

support their students.  This may mean there are multiple ways of teaching a new skill or

concept happening within a single classroom.

● Creating a glossary of terms for each subject.

In all subject areas, teachers observed terms were introduced that might be new to teachers or

may have multiple meanings.  In an effort to ensure common understanding about the

developers’ intentions for fundamental terminology in each subject, a glossary of terms would

be a helpful addition.

● Making the subject introductions more robust.

In all subject areas, teachers observed that the subject introductions accompanying the draft

curriculum are essentially replicated to each subject and were missing rich information about

each discipline.  Subject introductions, or more commonly called the front matter, provide

educators with insights into the developers’ thinking and the current discipline specific research

base they accessed as part of the development process.  This information is particularly

important for people new to teaching the subject.  A strong subject introduction will provide

iinsight into how the developers intended the learning outcomes to work together, within the

grade and across grades.

English Language Arts and Literature
In their review of English Language Arts and Literature, teachers appreciated

● articulating skills into component parts.

● Including listening as an important skill in the process of language acquisition.

● introducing of keyboarding skills.

● inclusion of phonemic and comprehension strategies.

In their review of English Language Arts and Literature, teachers recommend

● Expanding the representation of significant or great works.

Teachers were perplexed by the consistent reference to significant or great works, particularly

since there was no definition given for “significant”.  They were left with questions such as:

significant to whom? Significant when?  Significant where?  Based on their analysis of the

significant texts identified, teachers noted that these texts represent a continuation of a

western, Judeo-Christian narrative.  Teachers recommend that if specific texts need to be

embedded in the curricular documents, these texts need to be expanded to include a wide range

of authors, time periods, cultures, religions, histories, genders, sexual orientation, experiences,

and perspectives.



● Reconsidering the age appropriateness of specific texts presented in the curriculum.

Teachers observed that students are expected to tackle complex texts with abstract themes at an

early age.  For example in Grade 3, students are introduced to sonnets, and in Grade 5 they are

introduced to Shakespeare and iambic pentameter.  Students need to be supported in their

literacy development with age appropriate texts.

● Differentiating between oral language and presentation skills, and ensure both are

represented in the curriculum.

Teachers observed a lack of clarity regarding the distinct role that oral language plays in the

development of literacy.  Indeed, it seems oral language is being confounded with presentation

skills.  While both are important considerations in a Language Arts curriculum, the learning

outcomes need to clearly capture that oral language (listening to understand and speaking to

make meaning) is a key part of literacy development.  Presentation skills, while also important,

are distinct from oral language.

● Clarifying the meaning of fluency in the curriculum.

Teachers observed that fluency is used in a very broad sense, without clarity about its intention.

For example, word recognition is not fluency.  Teachers recommend that a definition of fluency is

developed and shared, and the learning outcomes are aligned to that definition.

● Broadening the emphasis from language acquisition to include an appreciation and love of

reading.

Teachers observed that the draft curriculum is singularly focused on reading as a skill.  While

teachers agree this is essential, they worry that the appreciation and love of reading is lost in the

learning outcomes.  Reading for joy, to discover, to learn, and to appreciate different worlds is an

essential part of the process of learning to be a reader.

● Adding more Canadian content through authors, regions, and styles.

Teachers observed that Canadian authors, regions, experiences, and styles are underrepresented

in the draft curriculum.  Again, the emphasis on significant works, produced in the long past by

Western authors is misplaced.  Teachers recommend Canadian authors, regions, experiences,

and styles are explicitly represented in the curricular documents.

French Immersion Language Arts and Literature
In their review of French Immersion Language Arts and Literature, teachers appreciated

● inclusion of the regles orthographiques.

● valuing the French language and culture.

● naming specific comprehension strategies in the learning outcomes.

● visibility of technology integration in French Immersion Language Arts and Literature.

In their review of French Immersion Language Arts and Literature, teachers recommend



● Scaffolding skills in a deliberate manner to support second language acquisition.

Learning in a second language is a unique opportunity and challenge, and there is a distinct

pedagogy that supports second or additional language acquisition.  Students require skills and

concepts to be appropriately scaffolded with a spiralling scope and sequence.  For example, oral

production and listening comprehension are grouped under the same learning outcome, yet

their purpose and the way these two areas are supported are very different.  Second language

pedagogy needs to be considered when scaffolding student learning.

● Developing a comprehensive list of recommended French Immersion texts.

Teachers appreciated the inclusion of some examples of recommended texts.  However, a more

comprehensive list by grade, through the lens of French Immersion (rather than Francophone)

would be useful.

● Grouping linked skills together within a grade.

Teachers observed that skills are scattered throughout the learning outcomes in a grade.  For

example, in text concepts, grouping together the characteristics of the narrative, structure of the

narrative, and creating narratives are all in different learning outcomes within the same grade.

Teachers recommend grouping correlated skills together.

Mathematics
In their review of Mathematics, teachers appreciated the

● introduction of computational thinking.

● introduction of financial literacy.

● use of specific mathematical terminology.

● clarity and conciseness of the mathematics outcomes.

In their review of Mathematics, teachers recommend

● Progressing from the concrete to conceptual in the introduction of mathematical processes.

Teachers observed that students are expected to accomplish tasks with no accompanying

learning in that grade or previous grades.  A spiralling curriculum in mathematics is particularly

powerful because when thoughtfully aligned, students learn concepts concretely and visually

before progressing to abstract or conceptual.  By introducing standard algorithms prematurely,

students lose these opportunities to build deep understandings, and are only able to apply the

standard algorithms in similar tasks.  Building a spiralling curriculum that moves through the

developmental stages of mathematical understanding is essential for developing flexible thinking

in mathematics.

● Redistributing content to more developmentally appropriate grades.

○ Introducing place value at Grade 1, as opposed to Grade 3.

Place value is a foundational concept in mathematics and one that takes time and

practice for students to understand.  Introducing place value after students have started



to learn about addition and subtraction, and at the same time they are learning

multiplication and division, is a significant cognitive load and a missed opportunity.

Teachers recommend that place value be introduced in Grade 1 and is revisited

throughout Grades 1 to 3.

○ Introducing graphing at Kindergarten.

Teachers observed a missed opportunity to introduce graphing in Kindergarten.  In a

spiralling curriculum, the introduction of important concepts and skills in an age

appropriate manner needs to happen as early as possible so students may revisit them

over multiple grades.  Currently, Kindergarten lays the foundation for students'

understanding of representing information in a variety of visual formats, including

graphs, and should be included in the draft curriculum.

○ Staggering the introduction of currency over multiple grades.

Teachers observed that currency is introduced in Grade 1, with bills and coins.  This is a

significant amount of content for students who are still learning their numbers to 100.

Teachers recommend that the introduction of currency be staggered over Grades 1 to 3.

● Balancing the emphasis on standard algorithms with other ways of developing and showing

understanding.

Teachers observed there is a valuing of product over process in the draft Mathematics

curriculum.  As a result, there is little support for developing conceptual understanding which

helps students understand the “why” of mathematical processes.  The learning outcomes

emphasize rote learning, which will lead students to arrive at answers without understanding the

reasoning behind their responses.  As students engage with more abstract and complex learning,

they will lack the fundamental understanding to apply previous learning flexibly in different

situations. Teachers recommend balancing the introduction of standard algorithms with ensuring

students have opportunities to develop deep understanding of the conceptual foundations of

mathematical processes and to show their understanding in a variety of ways.

Science
In their review of Science, teachers appreciated

● overlapping some concepts with mathematics learning at the same grade.

● addition of computer sciences and computational thinking.

● inclusion of opportunities for coding

In their review of Science, teachers recommend

● Scaffolding the introduction of research.

Teachers observed that research is introduced in Grade 2 but without any scaffolding for the

specific skills of research.  Research is an important part of being a scientist and includes finding

information, evaluating the information, synthesizing the information, arriving at position,

supporting the position, and communicating the research.  This complex process is well placed



for an early introduction but needs to be deliberately scaffolded with its component skills, and

then revisited throughout students’ elementary learning with growing complexity.

● Emphasizing skill development over isolated content knowledge.

Teachers observed that there is an emphasis on the acquisition of isolated bits of knowledge.  In

Science, typically the topics act as a vehicle for skill development and help students build their

understanding of developing hypotheses, creating experiments, testing hypotheses, rethinking

their hypotheses and adjusting the experiments, and communicating results and implications.

Teachers recommend that the learning outcomes for the Science curriculum shift to a skill

development focus, knowing that content knowledge will grow alongside the application of

skills.

● Staggering roll out for the Science curriculum.

Teachers observed that with the shifting of topics between grades, there will be some overlap

and gaps during implementation.  As a result, teachers recommend a staggered roll out to

ensure that students have the appropriate prior knowledge to attend to the learning.

● Expanding emphasis on individual responsibility to include collective responsibility.

Teachers observed that there is significant focus on individual responsibility, particularly in the

area of environmental stewardship.  However, from an early age students understand how

working together is also a valuable strategy.  Teachers recommend that in the upper elementary

grades students are introduced to the collective responsibility of communities, businesses, and

government in achieving goals.

Social Studies
In their review of Social Studies, teachers appreciated

● introduction of financial literacy.

In their review of Social Studies, teachers recommend

● Bridging the gaps between the expected background knowledge and the knowledge students

have encountered in previous learning.

Teachers observed that in all grades of the draft Social Studies curriculum students are expected

to have significant background knowledge, yet it is not contained in the previous grades.  One of

the most powerful ways to engage learners and set them up for success in their learning is to

access their prior knowledge and then add to it with new knowledge and understandings.  In

Grade 2, students are expected to delve into ancient Greece, Rome, and Egypt, as well as the

Middle Ages.  Within these topics, they explore societal hierarchies, economics, geography just

to name a few.  They do not have the requisite knowledge or skills to engage with these abstract

topics.  Teachers recommend revisiting the scope and sequence of the topics presented for

elementary students and structuring them so that students are able to build upon previous

learning and make new connections within and across grades.



● Reducing the heavy content load for young learners.

● Adjusting the topics to more age appropriate learning progression.

Teachers observed that the Social Studies draft curriculum is structured like a survey course,

where much content is covered with very little depth.  In Grade 1, for examples, students will

learn about:

○ Early societies

○ Notions of Before Common Era and Common Era, Before Christ and Anno Domini

○ Ancient civilizations (Mesopotamia, Egypt, China, Central America, South America)

○ Folktales from around the world

○ How groups choose leaders

○ Maps and globes of the ancient and Indigenous worlds

○ Natural disasters and their impacts

○ Natural resources help meet needs and wants

○ Renewable and nonrenewable resources

○ Money is purchasing power

This disconnected list represents far too much content and introduces topics that are far too

abstract for young learners.  Teachers recommend beginning with what students know (their

community) and then progressively expanding their world as their developmental progression

allows them to understand worlds and time periods beyond their own.

● Organizing learning around disciplinary specific conceptual understandings.

Teachers observed the learning is organized around knowledge acquisition.  However, without

meaning, students are unlikely to form a deep understanding of why what they are learning is

important.  Teachers recommend organizing student learning around specific conceptual

understandings related to history, civics, geography, economics and financial literacy.

● Shifting the focus from a colonial western narrative to a more inclusive narrative.

Teachers observed that the draft curriculum perpetuates a Western, colonial narrative and that

any additional perspectives presented are structured as “other” or in contravention of the

accepted colonial perspective.  For example, in Grade 4, Louis Riel is presented in the learning

outcomes first as a traitor, then perhaps as a hero.  Interestingly, even the financial literacy

outcomes have Western lens on finances, with loaded terminology such as “wise financial

practices” and “good sense”.  The inherent bias towards a Western worldview needs to be

addressed and a balance of perspectives need to be included in the curriculum, along with the

understanding that complexity exists in Social Studies and there may not be one true way of

looking at the world.

● Ensuring skills and procedures are transferable skills and processes.

Teachers observed that frequently the skills and procedures listed in Social Studies were not

actually transferable skills and procedures.  Instead, they are specific tasks or assignments.  For

example, a skill and procedure asked of Grade 4 students is to draw the uniform of a NWMP



officer’s uniform.  This is not a skill or procedure, and focuses on a product that has limited

transference to another learning situation.  The skills and procedures section must focus on

discipline specific skills such as historical thinking, analysis of ideas and perspectives, evaluating

sources, justifying arguments, and thinking critically.

● Shifting First Nations, Metis and Inuit cultures, perspectives, and ways of knowing into the

present tense.

Teachers observed that whenever First Nations, Metis and Inuit content is introduced, it is

referred to in the past tense.  The sense that arises from this is that First Nations, Metis and Inuit

communities, cultures, and experiences only exist in the past and are not dynamic,

contemporary communities.  Teachers recommend that the draft curriculum more accurately

capture historical events as past and that contemporary information is firmly rooted in the

present.

Physical Education and Wellness
In their review of Physical Education and Wellness, teachers appreciated

● connection between physical activity and mental health.

● inclusion of consent, allergies, risk-taking and adventurous play.

In their review of Physical Education, teachers recommend

● Providing greater specificity in the learning outcomes.

Teachers observed that the learning outcomes are generally well ordered and sequenced in a

logical progression.  They also observed that the learning outcomes lack specificity.  This could

be challenging for teachers who are not subject specialists or who are new to teaching Physical

Education and Wellness.  The outcomes related to physical activity and skill development are

generalized and vague.  Teachers recommend that the learning outcomes provide a greater

degree of specificity to support skill development.

● Aligning Knowledge, Understandings, and Skills and Procedures.

Teachers observed that the Knowledge, Understanding and Skills and Procedures are not aligned

within learning outcomes.  For example, in Grade 3, students are to be taught about different

family structures but the accompanying skill and procedure (which is a task) is for students to

“investigate how personal talents and potential are influenced by role models”.  Stronger

alignment within the elements of the learning outcomes is necessary to ensure students have

the requisite knowledge to practice and apply the skills and procedures.

● Reducing emphasis on knowledge and placing greater emphasis on skill development.

Teachers observed robust content knowledge in the Physical  Education and Wellness draft

curriculum.  However, teachers observed that there is a lack of related skills and procedures.  By

focusing on content, the goal of Physical Education in particular will not be met as students will

not have the opportunity to engage with the various skills, practice them, receive feedback, and



find joy in physical activity.  Teachers recommend that the emphasis shift from content to skill

development.

● Providing more clarity about how to implement the Physical Education and Wellness learning

outcomes.

Teachers observed that this is the first time Physical Education and Wellness are being presented

as a single subject.  Typically, Physical Education and Health are separate and while some of the

Health outcomes may be covered in Physical Education, often not by design.  Teachers are

hoping for more clarity about recommendations for how these two distinct curricula should be

integrated, particularly given there is no indication that there will be more time provided for

Physical Education in the minutes of instruction.

The Arts (Music)
In their review of the Arts, teachers recommend

● Revisiting the time periods proposed.

Teachers observed the history of music from ancient times to the Renaissance is presented to

students but does not take into account their background knowledge or lack thereof.  Teachers

recommend that students begin learning about music in their community and expand their

worldview regarding music as they progress through the grades.

● Introducing movement earlier.

Teachers observed that movement is not a learning outcome until Grade 2.  Students in

Kindergarten and Grade 1 find joy in movement and it is an important tool in the learning

process.  The late introduction of movement is a missed opportunity and needs to be addressed.

● Connecting specific skills to conceptual understanding.

Teachers observed that skills are introduced in a way that makes them seem as if they are stand

alone.  However, many skills form the foundation of a broader conceptual understanding of

music, and if students had the opportunity to revisit the skills over successive years, they would

gain a deeper and more nuanced understanding of how those skills work together.  For example,

exploring concepts of change (melody can change when a rhythm changes), patterns, beat,

music maps can add to a greater understanding of how music works.

Support for Rollout and Implementation
Teachers identified several key considerations for roll out and implementation.

● Providing time

Teachers identified concerns about implementing all six (seven in French Immersion) subjects

simultaneously.  Time to get to know the curricula, plan, and implement curricular change is a

significant undertaking.  It can not be underestimated how impactful implementation will be,

particularly on the heels of a global pandemic.



Teachers also identified the need for time to work with colleagues to develop lessons, resources,

and plan for assessments.  There are significant shifts in the draft curricula from current curricula

and this represents a significant amount of work and time on the part of teachers.

● Supporting resource development

Teachers identified the need for resources aligned to the draft curricula as an important part of

implementation.  With significant changes in topics and approaches, many of the current

resources will no longer be appropriate.  This is especially true in French Immersion, where

resource development usually lags behind English resource development.

Teachers also identified that they will need the resources to be able to collaborate with

colleagues.  This important aspect of curriculum implementation will need human and financial

resources to effectively accomplish.

● Supporting professional development

Teachers identified the need for targeted professional development.  The draft curricula

represents some significant shifts in content and pedagogy.  For teachers to feel prepared to

implement the curricula, they will need to attend to their own learning as professionals in

advance of and during implementation.

Recommendations
In the view of the teachers of St Albert Public Schools, the current draft curriculum has substantial areas

for improvement.  We recommend

● pausing implementation to allow Alberta Education to address the numerous concerns;

● developing a plan for a staggered, multi-year rollout, both by subject(s) and grade(s); and

● rescheduling implementation for a time that provides school jurisdictions and teachers adequate

time to engage in professional learning, resource development, and manage the structural

changes necessitated by a curriculum change (report cards, assessments).



Curriculum Survey - Part 1

Question 1 - Demographic Question

(Parent - Green, Staff - Yellow, Purple - Community Member)

Question - Do you believe Indigenous perspectives should be woven through the
new curriculum?

(Yes - Green, No - Yellow)



Do you believe the new curriculum should reflect the diversity of Canadians and that
all students should see themselves in the curriculum?

(Yes - Green, No - Yellow)

Do you support the increased focus on financial literacy across the new curriculum?

(Yes - Green, No - Yellow)



Do you prefer a curriculum that is heavy on memorization of facts or one that

focuses on analysis and critical thinking?

(Memorization of Facts - Green, Critical Thinking - Yellow, Combination of Both -
Purple)

Do you support an increased emphasis on phonics in Kindergarten to Grade 3?

(Yes - Green, No - Yellow, Keep at Current Levels - Purple)



Do you support this new curriculum as it currently looks?

(Yes - Green, No - Yellow)

Given that there is limited piloting of the new curriculum this year, and we remain in a
pandemic, do you support the mandatory implementation date of the new curriculum

in September 2022?

(Yes - Green, No - Yellow)



Curriculum Survey Report - Part 2
Open Ended Questions

The Curriculum survey also included four open ended questions.  The qualitative data
gathered from the open ended questions were reviewed using a thematic analysis approach
through which the themes were derived from the responses (as opposed to a predetermined
coding list being applied to the comments).

The intent of this report is to present the themes that emerged from the open ended
questions.  This report does not apply meaning to the themes.

Question 1 If you have had the opportunity to review the curriculum, what do you consider
to be its strengths?

179 survey respondents provided a text response to this question. The following table
presents a summary of the themes represented in the data.

Theme % age of comments
reflecting the theme

Respondents that specifically referenced that were unable to identify
any strengths within the draft curriculum

35%

Respondents that referenced appreciation for an enhanced focus on
financial literacy in the draft curriculum

22%

Respondents that referenced a strength as being in the language arts
curriculum - most commonly noted was the increased focus on
phonological awareness in the division one grades

16%

Respondents that referenced a strength as being in the mathematics
curriculum - most commonly noted was the focus on foundational skills
and an increased emphasis on standard algorithms

8%

Respondents that referenced a strength as being the increased focus
on technology literacy - most commonly noted was the inclusion of
coding

6%

Respondents that referenced a strength as being in the science
curriculum - most commonly noted was the inclusion of engaging
topics

4%

Question 2 If you have had the opportunity to review the curriculum, what do you consider
to be areas for improvement?

206 survey respondents provided a text response to this question. The following table
presents a summary of the themes represented in the data.



Theme % age of comments
reflecting the theme

Respondents that referenced that the draft curriculum was not
developmentally/age appropriate and that it did not align with
research in the areas of child development and cognitive science

38%

Respondents that referenced that the draft curriculum was too heavily
focused on the rote memorization of facts

21%

Respondents that referenced that the draft curriculum does not reflect
the diversity of Canadian society.

16%

Respondents that specifically referenced significant concerns with the
social studies curriculum

12%

Respondents that referenced the draft curriculum was Euro-centric
and presented a colonial narrative

11%

Respondents that referenced the draft curriculum is too focused on
American content and referenced the importance of the inclusion of
more Canadian content

10%

Respondents that referenced their concerns with the inclusion of
religious content (specifically the perceived emphasis on Christianity
to the exclusion of other world religions) within the context of public
education

9%

Respondents that referenced the lack on Indigenous content
throughout the curriculum

8%

Respondents that referenced concerns that elements of the draft
curriculum perpetuates racism

6%

Respondents that referenced concerns with elements of the physical
education and wellness curriculum - noted were concerns related to
the manner in which consent is presented, the heavy emphasis on
abstinence education and body image

5%

Respondents that referenced the draft curriculum does not align with
current research on learning theories and cognitive science

4%

Question 3 Given that we are trying to prepare children for the future, what do you feel is
important to be included in a new curriculum?

239 survey respondents provided a text response to this question. The following table
presents a summary of the themes represented in the data.

Theme % age of comments
reflecting the theme

Respondents that referenced the importance of financial literacy 29%

Respondents that referenced the importance of critical thinking 23%



Respondents that referenced the importance of Canadian content and
values being embedded in a curriculum

23%

Respondents that referenced the importance of the draft curriculum
reflecting the diversity of society and promote inclusivity

22%

Respondents that referenced the importance of students leaving
school with “real life skills” ranging from practical skills to thinking
competencies

22%

Respondents that referenced should a curricula must include
Indigenous cultures, worldviews and traditions as well an accurate
depiction of Canadian history

17%

Respondents that referenced the curriculum should promote the
development of technological literacy (e.g. broader than the inclusion
of coding/computational thinking)

15%

Respondents that referenced the importance of a strong mathematics
curriculum

13%

Respondents that referenced the importance of a strong wellness
curriculum that included aspects of physical health, mental health,
stress management and resiliency

12%

Respondents that referenced the importance of a strong language
arts curriculum that developed strong readers

10%

Respondents that referenced the importance of problem solving skills 10%

Respondents that references the importance science literacy,
research and inquiry skills

8%

Respondents that referenced the importance of kindness and
compassion

7%

Respondents that referenced the importance of environmental literacy
(including climate change)

7%

Respondents that referenced the importance of developing citizenship 7%

Respondents that referenced the importance of media literacy 5%

Respondents that references the importance of preparing students for
globalization.

4%

Question 16 Is there anything else you would like to add regarding the new curriculum?

161 survey respondents provided a text response to this question. The following table
presents a summary of the themes represented in the data.

Theme % age of comments
reflecting the theme



Respondents that referenced the need for significant revisions to the
draft curriculum

34%

Respondents that referenced the curriculum development process is
political and needs to be depoliticized by all parties

10%

Respondents that referenced a new curriculum needs to prepare
children for their futures

6%

Respondents that referenced that the draft curriculum in its present
form is embarrassing, hurtful and/or damaging to the future
generation of children

8%

Respondents that referenced that a 2022 implementation timeline is
not realistic and/or appropriate

6%


	Letter to the Minister of Education re_Draft Curriculum
	Teacher Feedback to Alberta Education on the 2021 Draft Curriculum
	Board Report - Curriculum Survey Dec 08, 2021 (2)

